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Why internationalisation? In large part, because excellence stems from in-
ternational engagement, and rarely prospers through isolation. Universities 
across the world seek to internationalise as a route to improve their networks 
and have access to the highest quality that the world can offer, in teaching as 
much as in research. 

The word ́ university´ implies that we bring to students and researchers the 
universe that we live in: that the best that is available in international research 
and teaching becomes available to a wider range of countries.

Over the past 40 years, Brazil has suffered from relative isolation in its ter-
tiary education system – distance, language, the lack of resources, and the 
legacy of past policies have all had a part to play. 

Statistics tell us 63% of researchers have never had a research experience 
outside Brazil; indeed the majority have no research connections beyond a 
100 km radius of their university. This contrasts with 24% of researchers in UK 
universities being drawn from other countries: a fundamental ingredient of the 
excellence of the country´s institutions. 

While Brazil has much to learn, it has a good deal to offer to an intercon-
nected world: tackling deforestation and preserving the rich biomes of the 
country; agribusiness; understanding new and neglected diseases; exploring 
the oceans, and of course niche areas such as aerospace. 

In November 2017, the British Council set off with a group of special-
ists from Brazil and the UK on a tour of regions across the country to ex-
plore the ingredients for a successful internationalisation approach for the 
countries universities.

In this publication, we set out some of the essential steps necessary to de-
velop internationalisation in the very varied types of universities within Brazil. 

At the heart of this is language. The country urgently needs to increase 
the number of researchers, academics and administrators able to communi-
cate, write and present effectively in English, as the global language of trade 
and business.  

As this becomes more the norm, the number of academics from overseas 
in Brazil will increase and two-way mobility will become more frequent. 

To move internationalisation from being a buzz word to reality is a lengthy 
and often painful process. But as the UK can attest, the long-term benefits will 
be incalculable.  

The British Council welcomes the new approach of CAPES to encourage in-
ternationalisation in Brazil´s top universities. To this end, we have funded a se-
ries of grants between UK and Brazilian universities to work together on pro-
ducing internationalisation strategies.

We have now extended this programme to municipal and states universi-
ties, where so much future potential in research lies. 

A further phase will be to focus on improving the English language capabil-
ity of higher education institutions, through a call which will enable UK univer-
sities and language providers to work together with Brazilian counterparts to 
tackle the barriers to improvement in this area. 

I am confident that over time more and more Brazilian universities will be 
able to engage effectively in the international arena, leading to greater stand-
ards of excellence and benefit all round.                                                               n

INTERNATIONALISING 
IN SEARCH  
OF EXCELLENCE 
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These seminars adopted a regional ap-
proach and were held in the central-west, 
north-east, south and south-east of Brazil, 
aiming at higher education institutions from 
several cities, towns and states willing to dis-
cuss these challenges and strengthen their lo-
cal and international networks. Important dis-
cussions are described in the following pages, 
together with the opportunities and challeng-
es mentioned by these institutions, thus re-
flecting their current processes and contexts.

This initiative is part of a broader institutional 
effort to help enhance the capabilities of 
institutions of higher education in Brazil, so they 
can be more prepared for internationalisation 
and count on more sophisticated skills 
for firming up stronger connections with 
international partners. Together with dialogues 
on corresponding policies and financing 
opportunities, the Universities for the World 
regional internationalisation workshops are 
striving to build up the skills of institutions in 
Brazil and the UK for discussing agreements 
between universities while contributing to 
internationalisation processes and state and 
federal policies.                                                     n

The British Council supports this initiative 
through several capacity-building programmes, 
including the regional internationalisation semi-
nars covered by this publication. Based on ex-
periences in the UK and Brazil, the seminars ad-
dressed a number of crucial themes for interna-
tionalisation processes in both countries.

The topics were identified through dia-
logues with the main interested audiences, 
entities such as the Coordination for the Im-
provement of Higher Education Personnel 
(CAPES), the Brazilian Association of State and 
Municipal University Chancellors (ABRUEM) 
and the National Council of State Research 
Promotion Agencies (CONFAP), as well as oth-
er Brazilian and British institutions.

The general purpose of these regional inter-
nationalisation seminars was to discuss current 
opportunities and challenges to internationali-
sation for Brazilian universities, together with ca-
pacity-building in strategic areas such as:

n	 Developing internationalisation strategies 
at the institutional/university level.

n	 English as a Medium of Instruction (EMI) 
and effective communications  
for researchers, decision-makers  
and administrators.

n	 Mutual recognition of qualifications 
(including training on how to use  
the Carolina Bori Platform,  
of the Ministry of Education).

n	 Efficient approaches for dealing with 
conflicting pressures among academics, 
departments and the general interests  
of the university, when selecting  
areas of excellence.

n	 Innovation as a tool for engaging 
stakeholders, raising funds  
and building capacities.

Many countries  
are questioning the 
large-scale student 
mobility model 
and beginning 
to think about 
how other types 
of international 
cooperation 
activities could  
be implemented 
with better  
cost-benefit ratios.

Diana Daste Marmolejo
Senior Manager of Higher Education Programmes

How the British Council is supporting  
this agenda with several initiatives,  
including the Universities for the World 
seminars described in this publication 

Preparing Brazil for 
HE internationalisation  

Worldwide, the challenges of internation-
alisation are unfolding into a variety of 

approaches. Many countries are questioning 
the large-scale student mobility model and 
beginning to think about how other types of 
international cooperation activities could be 
implemented with better cost-benefit ratios. 
Although a European trend has called for bet-
ter educational levels for accepting students 
from other countries (University of Twente, 
the Netherlands, 2016), a number of universi-
ties in Asia have adopted strategies based on 
the Anglo-Saxon model, making higher edu-
cation systems more competitive at the glob-
al level (Mok, 2007). Nevertheless, the agenda 
underpinning the internationalisation of each 
institution is firmly slanted towards pro-
grammes and policies focused on enhancing 
the abilities of universities and institutions of 

higher education to benefit from global net-
works and increasingly tightknit education 
systems. Brazil is no exception to this trend.

The implementation of the Science Without 
Borders (Ciência sem Fronteiras – CsF) federal 
mobility programme has had significant large-
scale impacts, despite its challenges for institu-
tions in terms of gearing up to absorb wider-
ranging internationalisation processes, under-
standing the benefits of international mobility 
and ensuring readiness to grasp mobility pro-
cesses for Brazil, leading to international part-
nerships. The outcome is that a new interna-
tionalisation strategy is being drawn up at the 
national level, focused on the development of 
international guidelines, to ensure that Brazilian 
universities can effectively become global ac-
tors. This strategy also proves the need for ca-
pacity-building efforts at different levels.
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To reap benefits, it is first necesssary to overcome challenges.  

And this is the current stage of academic internationalisation in 

Brazil. In 2017, 225 of the 320 institutions of higher education 

that replied to a CAPES survey stated that they were either poorly 

internationalised, or not internationalised at all. At the UNIVER-

SITIES FOR THE WORLD seminars, attendees underscored the 

need for clear goals and consistent internationalisation strategies.

But what does internationalisation actually mean? The best-known 

definition is that of Jane Knight, from the Ontario Institute for Stud-

ies in Education: “a process that integrates international, intercul-

tural and global dimensions with primary functions and purposes 

– teaching, research and extension activities – and the delivery of 

higher education at the institutional and national levels”. If proper-

ly led, such an internationalisation process allows global develop-

ment to impact on regional practices. The British Council supports 

this agenda and is helping build up the internationalisation skills 

and capabilities of Brazilian universities, based on the knowledge 

and expertise of prominent UK institutions in this field.

INTERNATIONALISATION
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Internationalisation is finding a firm footing 
in the world and boosting local development

 
There is no doubt that this aspect is fuel-
ling internationalisation in universities 
throughout the northern hemisphere. 
However, the drive towards global co-
operation and academic exchanges is 
increasingly attracting other countries 
willing to boost their scientific and edu-
cational outputs. In Brazil, the first step 
underpinning the strategies drawn up for 
institutions of higher learning was mobil-
ity, expressed in terms of students and 
faculty members sent to leading univer-
sities in their fields in other parts of the 
world. However, internationalisation ex-
tends well beyond this type of action. The 
Universities for the World Seminars – held 
by the British Council in November 2017 
at university hubs in the south, south-
east, central-west and north-east of Bra-
zil – showed that this universe is far more 
complex, and also packed with possibili-
ties. At these events, it became clear that 
internationalisation is a continuous pro-
cess that requires diligent attention to a 
quite diverse set of goals, strategies and 
challenges that result from the wide di-
versity of Brazilian universities. Their in-
ternational relations offices and lan-
guage departments play leading roles 
in the efforts to move on to the global 
stage, thus benefiting local communities 
while fostering regional development.    n

The graphic art illustrating these pag-
es is a map created from the database 
of a research project documenting co-
operative research projects conduct-
ed by specialists in towns and cities all 
over the world (Scopus, based on papers 
published between 2008 and 2012). The 
brighter a dot is, the larger the number 
of papers produced in collaboration with 
foreign researchers. Note that hundreds 
of lines converge on the UK, which is a 
hub for many of the world´s academic 
collaboration networks.

Partnerships among institutions of 
higher learning in different countries are 
one of the most celebrated outcomes of 
internationalisation. Not only do they en-
courage exchanges of knowledge, but they 
also buttress projects and extend their dis-
semination, leading to more academic ci-
tations. They thus produce stronger im-
pact, raising universities to prominent po-
sitions. This is particularly important for in-
stitutions of higher education in the UK and 
the USA, which are financially dependent 
on the tuition fees paid by their students. 
The more relevant a university is in global 
terms, the larger the number of local and 
foreign candidates seeking places in its 
regular courses or vacation programmes, 
and the more attractive it also becomes to 
lecturers from other countries.

Brilliant
partnerships
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such as FAPESP and FAPEMIG in the states of 
São Paulo and Minas Gerais, respectivelly). 

An Internationalisation Committee was set up 
at the Federal University of Minas Gerais (UFMG) 
in 2002, as a result of the expansion of these ac-
tivities. Today, this University is engaged in part-
nerships with over 400 institutions in 51 coun-
tries, with 200 agreements at the undergraduate 
level covering cooperation, research and student 
exchanges. A unified on-line selection process 
(Minas Mundi) was set up for its undergraduate 
exchange programmes. Its language develop-
ment centre is rated as exemplary in Brazil.

“Four years ago, UFMG restructured its inter-
nationalisation strategy, shifting from individual 
to institutional. This means that more symmetri-
cal partnerships must be sought, with reciproci-
ty and complementarity. If a highly qualified PhD 
student is sent abroad, what are the benefits in 
exchange? He builds up a small network, with 
advisors in Brazil and at his exchange location. It 
is interesting to send a larger group of students 
to a specific university, so these cooperation 
networks may expand”, explains Fábio Alves, 
International Relations Director at UFMG.     n

Before setting out to conquer the world, it is 
worthwhile focusing on some concepts and 
reviewing what is already in place at each in-
stitution. What are the missions, visions and 
values of a public or private university? These 
are milestones that must guide each and ev-
ery strategy. It is a good idea to analyse the 
main stakeholders in the initiative and under-
stand what outcomes are sought by the insti-
tution over the medium and long terms. “Inter-
nationalisation is a strategy. It is not an end in 
itself, but rather serves as a means for attain-
ing quality goals in higher education. It paves 
the way for international projection and con-
solidates values such as cooperation”, sum-
marizes Aldo Nelson Bona, Chancellor of the 
Central-Western State University (UNICEN-
TRO) and President of ABRUEM.

The attainment of true internationalisation 
requires an institutional approach capable of 
fuelling a cultural shift within universities. Even 
today, many scientific exchanges are driven by 
the individual efforts of researchers contacting 
Brazilian development agencies (CAPES/MEC) or 
State institutions (research support foundations, 

It is crucial to analyse  
the profile of each  
academic community and  
to be clear about its aims

Well-Defined
goals

WHAT IS INTERNATIONALISATION ABOUT?
n	It is about acting globally to boost local development and enhance the quality of life
n	Upgrading the quality, pertinence and relevance of education, research and extension courses
n	Ushering institutions into the global higher education context
n	Opening up new areas for international projection and academic link-ups
n	Firming up values such as cooperation and solidarity in institutional cultures
n	Extending job market opportunities for recent graduates 

Laerte Ferreira,  
Member, International 
Relations Board,  
Coordination for the 
Improvement of Higher 
Education Personnel 
(CAPES) 

Marcelo Almeida

We must seek 
internationalisation 
by establishing 
partnerships  
with countries  
that are ahead  
of Brazil in 
technology 
production,  
such as Norway  
and Japan,  
without  
ignoring others.

In Curitiba, education 
professionals exchange thoughts 
during a workshop held  
at the Federation of Industries  
of the State of Paraná (FIEP)
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figuresin
Brazil

63% of Brazilian researchers have never left their homeland in order  

to engage in research abroad. As a result, Brazilian impact is 24% 

lower in the global average, and 40% lower in terms of citations. 
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Of Brazil’s 430 higher education institutions that offer postgraduate 
courses, 320 (74.5%) replied to a CAPES survey on internationalisation 
with the following results: 
176 institutions said they were poorly internationalised  
and 49 stated they were not internationalised at all.

n	 Only 8 considered themselves to be highly internationalised 
and 88 stated that they were reasonably internationalised.

n	 168 institutions had no internationalisation plan.
n	 110 institutions sought help from CAPES to develop a plan. 
n	 24 stated they were not in a position to implement internationalisation.

Regarding active mobility, 84% of the institutions stated that  
they were in a position to host international visitors, although  
64% of them did not have a strategic plan in order to do so.
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We must strengthen  
processes, consolidate 
partnerships and 
climb up rankings

Scientific output has dropped in Brazil. 

In global innovation rankings, Brazil lags behind countries 
such as Costa Rica, Mexico, Uruguay, Chile and Colombia. 

In 2011, Brazil ranked 47th. 
By 2016, Brazil had dropped to 69th place.
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Exploring the inside reality of our universities and their status in the world helps 
identify the necessary elements for attaining internationalisation and ensure that 
Brazilian-based researches perform well in terms of international impact and 
recognition. Studies show that Brazilian scientific output is declining, with over 
half of the nation´s universities stating that they do not have a strategic plan for 
hosting international visitors. The following figures portray the current situation.   n

Participants exchange ideas 
at the Federal Education, 
Science and Technology 
Institute (IFBA)  
Salvador I State of Bahia
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Acknowledge  
the importance and need 
for internationalisation.

Develop plans and goals that 
provide ways of leveraging 

internationalisation.

Institutionalise the 
internationalisation process.

Establish close links between 
targets, institutional missions and 
goals, encompassing research and 
administration, as well as education, 
extension and teaching activities.

 Set up appropriate  
structures for the 

internationalisation-process.

Integrate the international 
dimension into projects 

implemented by university  
units and departments.

Deploy strategies that include 
teaching, continuous education,
research and academic/ 
administrative mobility, and more 
particularly, syllabus innovation.

Conduct systematic 
internationalisation assessments 
based on solid quality standards.

Set up international relations 
committees as agents of 
institutional change, tailored 
to individual institutional needs.

Draw up a plan that spotlights 
internationalisation activities.

Source: Luciane Stallivier, researcher and professor, 
Federal University of Santa Catarina (UFSC)

achieve results”, says Telma Nunes Gimenez, 
International Relations Advisor at Londrina 
State University (UEL).

In addition to adequate institutional in-
vestment, it is vital not to neglect constant 
systemic support for individual initiatives, 
helping researchers respond to tender an-
nouncements, apply for sandwich PhD pro-
grammes supported by funding agencies, 
take sabbaticals and generally take part in 
international conferences, in order to net-
work effectively. Sra. Gimenez also stresses 
the importance of bolstering investments in 
ongoing English language training and quali-
fication initiatives.                                            n

Institutions of higher education attaining inter-
nationalisation are endowed with some striking 
characteristics that include: faculty and student 
mobility; engagement in international and multi-
lateral research networks; and good networking 
with people from other countries. “To achieve 
this, the offices of vice-chancellors must be en-
gaged in missions, visiting foreign universities 
and endeavouring to sign bilateral agreements”, 
explains Haroldo Reimer, President of the In-
ternationalisation and Mobility Chamber of the 
Brazilian Association of State and Municipal Uni-
versity Chancellors (ABRUEM). 

“It is a challenge to find the right structures 
and initiatives for a university to prosper and 

Institutional 
and individual 
initiatives 
ushering  
in change
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Pedro Silveira

10 STEPS TOWARDS INTERNATIONALISATION

WHAT MUST BE 
DONE AT THE 
UNIVERSITIES IN 
ORDER TO USHER 
IN EFFECTIVE 
CHANGES? 
Activities check list
n	Support Individual 

initiatives. 
n	Ensure good 

management  
of institutional 
demographics. 

n	Encourage mobility 
initiatives.

n	Promote changes  
in terms of syllabi and 
teaching techniques.

n	Buttress cooperation 
among universities  
in different countries.

n	Encourage networking
n	Disseminate  

a campus-wide 
internationalisation 
culture 

INTERNACIONALIZAÇÃO

Homework
Networking  

at a Universities 
for the World 

Seminar at UFMG.

STEP

1
STEP

2
STEP

3
STEP

4
STEP

5
STEP

6
STEP

7
STEP

8
STEP

9
STEP

10
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Source: Adapted from Knight and Wit (2007)

all university Secretariats and Vice Chancel-
lors’ Offices, in order to heighten awareness 
and ensure their commitment to this task. 
“We set up a committee with all key members, 
meeting every two weeks to discuss changes. 
This means that they feel accountable for what 
happens. It was not easy, but we made it”, says 
Fernandes. One of the first shared tasks was to 
discuss what could be done by each member 
to contribute to the action plan. Through this 
approach, the UFSC launched its internationali-
sation cycle (see the following illustration). 

The UFSC then proceeded to solve some 
quite simple and practical – but essential – 
issues:

n	 The university translated its websites 
into English. To optimise the process and 
avoid the need for frequent updates, 
some static web pages were created;

n	 It translated into English its key document 
templates, subject names and syllabi;

n	 The UFSC produced an English catalogue 

Committed management, decisions on poli-
cies and practices, incentives for mobility and 
building up cooperative structures and part-
nerships are major targets for investments by 
the Federal University of Santa Catarina (UFSC) 
in its pursuit of internationalisation. “This is an 
across-the-board strategy that encompasses 
all spheres of this teaching institution, with a 
key focus on linguistic policies, especially at 
the outset of the process”, explains Interna-
tional Relations Secretary Lincoln Fernandes. 

The first step was to establish contacts with 

How the Federal University of Santa Catarina 
is forging ahead towards internationalisation

Jair Quint

of its undergraduate and graduate 
subjects, in addition to their syllabi,  
to be sent to its international partners,  
in order to attract foreign students  
to Brazil;

n	 It reviewed all norms of proficiency exams 
and standard academic terminologies.

All these actions were carried out without 
the spending additional funds. According to  
Sr. Fernandes, they were implemented through 
UFSC’ structure and regular staff.                    n

ENGLISH AT UFSC 
The stance adopted  
by UFSC is plurilingual:  
all languages are  
of interest. However, 
following the 
guidelines laid down 
by Languages without 
Borders (IsF), priority 
was initially assigned 
to English, which is 
the most practical 
option underpinning 
internationalisation. 
The language policy 
implemented at UFSC 
made English mandatory 
for master’s degrees  
and doctorates.  
In order to help its 
academic community, 
the university offers 
language course seats 
through partnerships  
at its own language 
centres. Classroom and 
on-line English courses 
are also taught at  
four UFSC campuses 
(Araranguá, Blumenau, 
Curitibanos and 
Joinville), in addition 
to winter and summer 
schools funded by 
extension courses, 
taught only in  
English - of course.

INTERNACIONALIZAÇÃO

On the 

right path
5

REVIEW 
Assessment and quality 

upgrades, impacts 
of initiatives and 
implementation 

of strategy. 4
OPERATIONS 

Academic activities and 
services, organisational 

factors and guiding  
principles. 

3
PLANNING

Identification of needs  
and research, purposes  

and objectives,  
priorities and  

strategies.

2
COMMITMENT 

of senior management, 
government,  

educational Institutions,  
staff and students.

1
AWARENESS
Needs, purposes 
and benefits of 

internationalisation  
for students, staff, 

educational institutions 
and the society.

6
BACKING 

Development of incentives, 
awards and rewards for 
educational institutions,  

staff and students,  
depending on  
their level of  
participation.

INTERNATIONALISATION CYCLE
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newspaper Folha de São Paulo’s ranking of 
universities in four consecutive years (in the 
internationalisation category). Over 20 courses 
are taught in English through the English as a 
Medium of Instruction (EMI) approach. “We set 
up specific EMI courses in 2017 in support 
of lecturers and professors interested in this 
option, and today there are over 30 of them. 
We have an in-house policy that encourages 
lecturers to spend a sabbatical abroad. And 
we have set up a partnership with the UN - 
State University in Detroit, USA, through which 
students at both locations work remotely 
together on joint projects”, says Kamiensky.

Courses taught in English also attract stu-
dents from outside Brazil, with positive impacts 
on the daily lives of students, professors, lec-
turers and other employees. However, Brazilian 

Internationalisation at Home encompasses 
the academic syllabi, interactions between 
local and international students, lecturers 
and professors, the pursuit of international 
research topics and even the use of innovative 
technology. One of the most recent definitions 
proposed by Jos Beleem and Elspeth Jones* 
suggests that “Internationalisation at Home 
is the purposeful integration of international 
and intercultural dimensions into the formal 
and informal curriculum for all students within 
domestic learning environments”.

According to Carlos Alberto Kamiensky, 
International Relations Advisor at the Federal 
University of the ABC Zone (UFABC), established 
in 2006, internationalisation at home is part of 
UFABC´s plan. This is clearly reflected in the 
fact that UFABC reached the top position of 

Internationalisation at home include 
recruitment of overseas students 

FOSTERING
INTERNATIONALISATION
AT HOME
n	Step up language 

teaching.
n	Offer undergraduate 

and postgraduate 
classes in English.

n	Encourage lecturers  
to teach EMI courses.

n	Increase options  
of lectures and 
workshops in English.

n	Introduce programmes 
and activities focused 
on global topics.

n	Adapt institutional 
websites to 
international audiences.

n	Establish a welcoming 
environment and 
support foreign  
student integration.

n	Align learning 
expectations  
with internationally 
acknowledged  
skills and results.

n	Use technological 
resources in order to  
establish collaborative 
initiatives with  
foreign institutions.

universities are still poorly prepared for this step, 
for instance, with few options of accommoda-
tion for international visitors. Another important 
and frequently neglected point regards the 
translation of institutional websites into Eng-
lish. However, the UFABC website was not only 
translated; it was completely restructured. “It 
is important to think about the experience of 
students and researchers, and a website that is 
attractive to foreigners plays an important role 
in demonstrating an international presence”, 
argues Audrey Heppleston, from the University 
of East Anglia (for an interview with Prof. Hep-
pleston, see page 24). At UFABC, international 
cooperation levels and technology uses are al-
ready so advanced that one of its forthcoming 
steps is planning online doctorates.

However, one of the main barriers in Brazil 
still regards language (see Chapter 3). “In or-
der to implement internationalisation, English 
classes are needed. But EMI is still finding its 
footing in Brazil, and lecturers and professors 
at private institutions are overburdened, since 
they have to do a little of everything”, explained 
Rita Louback, International Relations Advisor at 
the Pontifical Catholic University of Minas Ge-

rais (PUC-Minas). Since 2016, these courses 
have been a great experience for students and 
lecturers at UNIFACS, one of the largest private 
universities in the state of Bahia, and a member 
of the Laureate International Universities net-
work since 2010. “Students must have at least a 
B2 level, in order to be eligible”, explains Diana 
Faraon, International Office Coordinator at UNI-
FACS, who mentions the challenge of finding 
well-trained lecturers. UNIFACS’ intention is to 
set up globalised classrooms in order to foster 
internationalisation at home and attract inter-
national students.

Another way of catching the attention 
of foreign students was tested by the Fed-
eral University of Minas Gerais (UFMG), which 
welcomed some 35 students for a two-week 
course in Brazilian studies, taught completely 
in English, with free meals, accommodation 
and cultural activities. “When these students 
are warmly welcomed, they feel encouraged 
to spend a semester or a year with us, taking 
home a positive image of the university”, points 
out International Relations Director Fábio Alves, 
who feels that events of this type help firm up 
the culture of internationalisation at UFMG.     n

Carlos Alberto
Kamiensky  
from UFABC: 
“We offer specific
EMI courses  
for lecturers  
and professors”.
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*	Redifining Internationalization  
at Home, 2015 
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A WELL-
PLANNED
For Audrey Heppleston, 
Finance Manager  
for International and  
Postgraduate Research  
at the University of East 
Anglia in the UK, clear goals 
precede partner actions

pects, we identified high-priority regions for 
building long-term international partnerships 
and enhancing our influence and reputation. 
But in order to set them up, we paid close 
attention to the quality of previous connec-
tions, as academics in charge of cooperation 
initiatives must see their value, so that sustain-
able partnerships can be built. An interesting 
example at our university is the connection 
established with Japan. We have a Japanese 
Studies Centre and a Dialogue Group with 
this country, set up to analyse research and 
teaching possibilities for all our departments 
and schools.

What would be an essential step 
for a university to internationalise 
efficiently?
I stress the importance of analysing local and 
international contexts when drawing up strat-
egies, as priorities and approaches often vary, 
even among regions in the same country. For 
example, consideration must be given to insti-
tutional demographics, from the standpoints 
of both staff and students. A high proportion 
of international lecturers and students is a 
great asset for universities in the UK, since 
they enrich study experiences, help sustain 
professional networks across the world and 
burnish international reputations. Such diver-
sity among students can be more easily found 
in the UK, as English is a second language for 
many people, and also as a result of local re-
cruitment efforts, since 40% of higher educa-
tion budgets depend on tuition fees.
 
How do studying contexts  
and needs help universities  
find good partnerships abroad?
Local contexts and backgrounds shape institu-
tional missions. Cooperative initiatives with like-
minded partners can provide fantastic leverage 

for attaining internationalisation goals. The Uni-
versity of East Anglia is a founding member of 
the Aurora Network (www.aurora-network.
global), which is a group of nine European 
universities with shared values and common 
goals. Despite operating in quite different 
institutional systems, these institutions are 
constantly learning how to move ahead with 
each other, offering top-grade research, pro-
fessional facilities and teaching services. 

Any recommendations for 
institutions of higher education in 
Brazil, bearing in mind the country’s 
economic and cultural challenges?
From a viewpoint rooted in the UK, one way 
of advancing would be through financing pro-
grammes such as the Newton Fund and the 
Global Challenges Research Fund. A key as-
pect of their approaches is setting up partner-
ships underpinning high-grade research with 
in-country impacts. This is a great opportunity 
to build up international partnerships that are 
aligned with research needs in Brazil. 

What are the initial steps towards 
internationalisation for universities 
with limited resources?
The first step in this process is discovering 
why each institution needs to internationalise. 
Being clear about this helps establish priori-
ties, as resources are always sparse. I suggest 
that a good start would be to seek out po-
tential ambassadors – academics who could 
contribute to this agenda through their own 
international connections built up through 
studying, working or even moving abroad, as 
well as those with an international research 
speciality. Building up this critical mass of in-
dividuals offers access to examples that help 
lay foundations and sustain learning curves 
during the experimental phase.                       n

What are the main benefits  
of international cooperation,  
in terms of the academic world?
Different universities seek advantages from in-
ternational connections in different ways. Some 
opt for external cooperation in order to enrich 
a specific teaching area or boost the employ-
ability of their students. Research-intensive in-
stitutions must have a global presence through 
which they can recruit the best students and 
staff, in order to extend the range of their ac-
tivities. It is critical to identify these benefits be-
fore drawing up an international strategy, as 
generic plans have limited value and will be 
hard to implement in practice. 

How was the internationalisation 
strategy constructed at UEA?
This is a combination of top-down and bottom-
up approaches. With regard to institutional as-

INSIDE LOOK:  
THE UNIVERSITY  
OF EAST ANGLIA 
IN FIGURES 

Nº 1 
in the UK for research 
projects impacting 
the environment 

TOP 15
in the UK for high-impact 
research projects 

Nº 1
in the UK for quality in 
high-impact researches
(Leiden 2015)

82% of its 
research
rated excellent at 
the international level 
(REF 2014)
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INTERNATIONAL  
DIPLOMAS: VALIDATION 
AND RECOGNITION
A university’s internationalisation process necessarily re-

quires the implementation of a solid and trustworthy valida-

tion and recognition system for foreign diplomas (the former 

at the undergraduate level, and the latter for master´s de-

grees and doctorates stricto sensu). There are several mod-

els of these systems around the world.

Since 2017, significant progress has been achieved in Brazil with 

the Carolina Bori Platform, run by the Higher Education Bureau 

(SESu) at the Ministry of Education (MEC). This online tool stream-

lines procedural flows while fine-tuning the linkages between 

universities and candidates (more details in the following pages). 

Nevertheless, in Brazil, it is necessary to improve the assessment 

of higher education programs with a focus on evaluating not the 

direct correspondence between subjects and classroom hours, 

but the skills and competencies developed by students as they 

attend these courses (see interview on page 32). M
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This Brazilian 
online
system 
streamlines 
procedures 
for foreign 
graduates

ing outside Brazil, while avoiding some risks 
involved in the submission of information 
by telephone and email. This system allows 
application status to be followed up on with 
greater transparency, as stages and status 
must be documented in the Platform”, in the 
words of its Coordinator, Eliane Feres.

The use of this tool as a bridge in the val-
idation and recognition process is not man-
datory. However, from 2018 onwards, all in-
stitutions of higher education must regularly 
register information on procedures that they 
have already completed.

As a reliable source of information for re-
quests and procedures for students and Chan-
cellors, the Carolina Bori Portal (carolinabori.
mec.gov.br) operates in parallel to this Plat-
form. By logging in, anyone has free access to 
the current legislation, diploma validation and 
recognition guidelines, replies to submitted 
applications, and the submission procedures 
of higher education institutions.

At the invitation of the Ministry of Educa-
tion (MEC), the vice-chancellors of public 
and private universities from all over Brazil 
have signed up to (and can still do so, even if 
not yet invited) at the Carolina Bori Platform  
(plataformacarolinabori.mec.gov.br). 
Once access is established, institutions can 
provide foreign candidates with information 
on the documentation needed to validate or 
recognise their diplomas, courses and pro-
grammes, simultaneous service capabilities 
and service fees. In turn, the system allows 
the registration, listing and selection of uni-
versities available for validation or recog-
nition and access to the lists of documents 
required for submitting applications. In oth-
er words, the entire procedure is handled 
through the internet, except for the pres-
entation of original documents. “Further-
more, communications between the parties 
is run through the platform, avoiding unnec-
essary trips, particularly for individuals liv-

Platform

The Carolina
Bori Eliane Feres,

Platform  
Coordinator:
“Application  

status can  
be monitored  

online”

Online information
on deadlines and 

progress of procedures

Online  
information filling  

and document 
uploads

Access to
Legislation on 
related topics

Track-record of recognitions
 and validations nationwide

Results are disclosed with
transparency and public access

Customised procedures
tailored to different
institutional profiles

Automatic 
verification 
of registered
Information

Contacts between
universities
and applicants

Marcelo Almeida

WHAT THE CAROLINA BORI PLATFORM OFFERS

CONTENTS 

2928

VALIDATION I RECOGNITION

29

http://carolinabori.mec.gov.br
http://carolinabori.mec.gov.br
http://plataformacarolinabori.mec.gov.br


STEP

1
STEP

2
STEP

3
STEP

4
STEP

5
STEP

6
STEP

7

Applicants 
submit requests 
with digitised 
documents.

Institution of higher 
education receives 

the requests.

Institution of higher education 
analyses the documentation  
in terms of compliance with  
the requirements or the need  
for supplementary documents, 
and indicates the existence  
of a course at the same level  
or in an equivalent area.

Institution of higher 
education notifies 

applicants on additional  
compliance steps,  

if necessary.

Institution of higher education 
confirms final acceptance of the 
digital documentation, issuing  
a federal payment form (GRU)  
or a banking billet for the 
payment of application fees.

Applicant appends 
fee payment slip  

to confirm payment.

Payment confirmation, 
opening of procedure 
and beginning of academic 
analysis at the university.

STEP BY STEP
through the  
CAROLINA BORI
PLATFORM

DEADLINES
30 days at most 
for an institution to 
advise a candidate 
of any additional 
documentation  
required and the 
possibility of starting 
a procedure or not 
after receiving the 
documentation 
accompanying the 
validation/recognition 
application.

30 days at most  
for an institution  
to decide if it is 
necessary or not to 
submit supplementary 
documentation,  
after the  
documentation analysis 
period has begun.

60 days at most 
for candidates to 
deliver the requested 
supplementary 
documentation.

180 days  
for validation  
or recognition.

CLEARING UP DOUBTS

May validation or recognition be requested 
simultaneously from more than one institution?
No. Applications must be submitted to only one university.

Is there a preliminary list of foreign universities  
or courses whose diplomas can or cannot  
be validated or recognised in Brazil?
No. All institutions of higher education are free to recognise  
a diploma or not, based on their own assessment criteria.

Which institutions can validate
and recognise foreign diplomas?
For validation purposes, universities offering  
recognised courses at the same level and in the same field,  
or equivalent. For recognition, accredited public  
or private institutions with postgraduate courses  
that have been assessed, authorised and recognised  
by the National Postgraduate Studies System (SNPG)  
in the same field of knowledge.
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By November 2017, this Platform already 
had over 2,000 registered users, with more 
than 2,000 applications under way in addition 
to 500 in the preliminary analysis stage, and 
400 under academic analysis.

Although this is a recent initiative, the Min-
istry of Education (MEC) is already aware that 
the Carolina Bori Platform is evolving into a real 
database over time, with information on teach-
ing institutions that have already revalidated 
or recognised diplomas for courses similar to 
their own. Furthermore, there will be a section 
with information on setting up internationalisa-
tion policies for higher education in Brazil.

Underpinned by this solid technological 
support for cooperating in diploma valida-
tion and recognition procedures, Eliane Fe-
res explains that universities retain full au-
tonomy for approving or rejecting requests 
from applicants holding foreign diplomas. 
“The Carolina Bori Platform serves as a path, 
but it has no powers of decision”, she says. 
Similarly, this MEC tool offers no definitions 
on the simplified procedure, as this issue is 
related only to the matters defined by Regu-
latory Ordinance Nº 22/2016 issued by the 
MEC, and, as set forth in Resolution Nº CNE/
CES 3, dated 2016.                                                      n



Peter Wood, Individual Services 
Manager at the UK National 
Academic Recognition Information 
Centre (NARIC), talks about 
the diploma validation process

When a foreign diploma is rejected  
in a student’s homeland, the person 
may prefer to remain abroad.  
Why is this a problem? 
This leads to what is called a brain drain, gen-
erally triggered by unfavourable conditions in 
the country of origin. If people have studied to 
achieve professional status but are unable to 
put these skills into practice due to restrictive 
recognition rules in their homelands, the best 
option for them is to continue living abroad, 
where they can use what they have learned.

Universities insist on analysing 
classroom hours and subject titles. 
Why is this a problem?
Tallying up hours of study for diploma recogni-
tion decisions measures the arrival of students 
at a University, rather than their departure. In 
other words, there is no assessment of perfor-
mances, or acquired skills and competencies. 
Trying to match up content is another inef-
fective way of recognising qualifications, as it 
ignores inevitable differences in study plans. 
Some students will study abroad or devote 
their time to foreign research in order to de-
velop knowledge and expertise that might not 
even be available through education systems 
in their homelands. If the only content that is 
recognised on their return is that correspond-
ing to what is offered by the institution in the 
country of origin, then what is the benefit? 

As an agency set up by the UK 
government to evaluate and 
recognise international diplomas, 
what are the countries with which 
NARIC has bilateral agreements?  
Has anything been agreed with Brazil?
The role played by NARIC in two-way recognition 
agreements consists of working with bilateral 
technical committees drafting treaties that are 

then signed by governments. Agreements have 
been established with China, Spain, the United 
Arab Emirates, Chile, Mexico and Colombia. For 
Brazil, the fact that each individual university 
is empowered to recognise higher education 
qualifications means that no recognition cov-
enant can be signed at the government level. 
 
 The complex paperwork involved in 
diploma analysis and validation is still 
a hurdle in many institutions all over 
the world. What is NARIC doing to avoid 
being entangled in all this red tape?
We use a precedent-based approach that 
considers several researches about the cur-
rent systems and qualifications, underpinning 
judgement values on learning process, results 
and qualifications, and we align them with the 
education system in the UK. We thus avoid the 
need for detailed analyses of the contents of 
each qualification, streamlining the entire pro-
cess with cost-benefit advantages. Although 
this scheme does not interfere in institutional 
autonomy, as each organisation still makes its 
own decisions, it offers guidance for decision-
making procedures.

What difficulties are experienced by 
Brazilian universities for validating 
foreign diplomas?
Everyone I have spoken to who is engaged 
in internationalisation processes admits that 
the content-matching system is a mistaken 
approach, and applauds the changes ushered 
in by the Carolina Bori Platform run by the Min-
istry of Education (MEC). Despite new legisla-
tion (Regulatory Ordinance Nº 22/2016) that 
makes validation more flexible, it still might be 
hard to develop new approaches focused on 
skills and competencies, as current practices 
grounded on course duration comparisons 
seem to be quite solidly rooted in Brazil.          n

What should be the main aspect  
for analysing the diploma of  
a person willing to study abroad,  
or of people who have studied  
abroad and are now going back  
to their homelands?
The most important aspect to bear in mind  
is whether students are sufficiently prepared 
for the courses to which they are applying  
or for the jobs for which they studied.

 What precautions must be taken by 
institutions to avoid discrimination 
when analysing diplomas and entry 
applications?
There are different types of recognition. The 
one used by NARIC ensures that the proce-
dure is simple and consistent. Decisions are 
based on statements from authorities in the 
countries of origin and an understanding of 
quality guarantee procedures. Each educa-
tion system is unique, and does not always of-
fer qualifications or levels that correspond to 
what is accepted as valid in other parts of the 
world. In other words, differences should not 
become barriers to recognition.

FOCUS ON 
Weimer Carvalho

SKILLS 
Peter Wood

If the only content 
recognised  
on the students’ 
return is that 
corresponding 
to what is offered 
by the institution  
in the country  
of origin, then  
what is the benefit?
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Foreign language: This is the name given to any language oth-

er than a person’s native language. Thanks to globalisation and 

communication needs that extend beyond national boundar-

ies, this concept has been changing. “Languages have no own-

ers; we can use them and make them our own as well. English 

belongs to anyone, as well as the way that the person wish-

es to speak it, provided that one can make him or herself un-

derstood”, says John Knagg, Global English Director for Educa-

tion Systems at the British Council. Language policy researcher 

Simone Sarmento notes that many language centres at insti-

tutions of higher education are replacing the word foreign by 

additional. She stresses that English is no longer a compet-

itive advantage, but rather a basic need. It is the language of 

scientific dissemination, through which we may access refer-

ence books for bibliographies, as well as old and new projects, 

establish international partnerships and make new contacts. In 

order to move ahead with internationalisation, Brazilian univer-

sities must ensure language proficiency and devise learning 

enhancement strategies.

ENGLISH FOR ALL
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Candidates applying for sandwich under-
graduate courses in Portugal topped 40,000 
in the first year of this Programme (2012), un-
derscoring the barriers raised by the English 
language. 

In order to encourage the study of addition-
al languages, the MEC initially cut Portuguese 
universities from the list of participating institu-
tions. It then launched the English without Bor-
ders Programme in December 2012 (renamed 
Language without Borders, IsF, in order to in-
clude other languages in November 2014). Its 
main purpose is to encourage language learn-
ing in Brazil’s higher education system.

The IsF Programme continues to to grow af-
ter some major CsF changes, with the removal 
of undergraduate exchange programmes, even 
though the Coordination for the Improvement of 

professors willing to lecture in English (EMI) 
on how to use active teaching methodologies.

 
Distance learning potential
One of the tools provided by IsF is the My Eng-
lish Online (www.myenglishonline.com.br) 
course on a digital platform, which is free of 
charge for professors and lecturers, techni-
cal and administrative staff members of pub-
lic higher education institutions, and students 
enrolled at public and private universities. Dis-
tance learning offers the potential to boost 
new opportunities as an alternative option 
for any person seeking to increase his or her 
knowledge (learn more about proficiency lev-
els in the following pages).

One of the missions of the British Coun-
cil is to promote the enhancement of English 
teaching and learning in the Brazilian educa-
tional system, where it is also a leading provid-
er of standardised language tests through the 
International English Language Testing System 
(IELTS). With a globally acknowledged exper-
tise in English Language Teaching (ELT), includ-
ing methodologies, course programme devel-
opment and the use of new technologies, the 
British Council also provides consultancy on 
language policies for several higher education 
institutions around the world and has a specif-
ic website for English teaching enhancement 
(www.teachingenglish.org.uk).                     n

In 2011, Brazil was roused from a lengthy 
period of academic and linguistic isolation 
by the Science Without Borders (CsF) pro-
gramme, launched by the Ministry of Edu-
cation (MEC) jointly with the Ministry of Sci-
ence, Technology and Innovation (MCTI). In 
four years, this Programme awarded some 
94,000 foreign exchange fellowships to un-
dergraduate and postgraduate students. 
However, its arrival cast a harsh spotlight 
on language teaching weaknesses in Brazil: 
these students were not proficient enough 
to keep up with their studies abroad, and did 
not count with large-scale assessment cen-
tres capable of certifying their knowledge 
levels. Furthermore, Brazil lacked an effec-
tive additional language teaching policy for 
basic and higher education.

Higher Education Personnel (CAPES) still issued 
tenders for postgraduate and post-doctorate 
fellowships, as well as for senior internships 
abroad, with 5,000 grants awarded in 2017. 
At the present, almost 200 language centres 
are active at higher education institutions na-
tionwide.

The Importance 
of Language Centres
“Some professors do not list bibliographical 
references in English, thinking that this would 
exclude students, but by doing so, they do 
not indicate the most important references 
in the field, and they do not reflect the real 
importance of mastering the language”, ar-
gues Simone Sarmento, Postgraduate Pro-
fessor of Literature and IsF Teaching Coordi-
nator at the Federal University of Rio Grande 
do Sul (UFRGS). Professor Sarmento believes 
that familiarity with the English language is 
still much below the expected level, and stu-
dents will soon “run up against a ceiling”. This 
is because additional language learning in 
Brazil´s basic education system is still a privi-
lege of the wealthier classes. In order to even 
out this imbalance, most federal and state uni-
versities set up language centres (NUCLI) in 
2013 and 2014. The strategies adopted by 
each of them are diverse and tailored to their 
individual academic and student communi-
ties. Dr. Sarmento points out that “in addition 
to offering language classes, it is possible to 
extend and naturalise a number of practic-
es into regular course subjects, such as en-
couraging reading and language lab classes, 
and offering lectures and workshops, in addi-
tion to requesting reports written in English”. 
At UFRGS, teaching fellows (language and lit-
erature teaching students at the C1 level at 
least) teach classes. Moreover, these Centres 
conduct proficiency tests and offer advice to 

How an 
exchange 
programme 
has revealed 
key linguistic 
weaknesses 
in Brazil

inspire
Barriers 

change
Fernando Vivas

MAKING ENGLISH TEACHING  
AND LEARNING A PRIORITY IN BRAZIL
The study of English must be repositioned.
English cannot be viewed as a language reflecting a foreign culture, but  
it must be understood, instead, as a basic skill for international relations.

The quality of general education must improve.
In order for all sectors – and not only the elites – to have access to 
English and attain proficiency, governments must address topics 
such as equality through public education. 
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A1 
 BEGINNER

A2 
ELEMENTARY

B1 
INTERMEDIATE

B2 
INDEPENDENT

C1 
ADVANCED

C2 
PROFICIENT

The most widely recognised standard 
for describing the knowledge of languages 
worldwide is the Common European Frame-
work of Reference for Languages (CEFR). 
Its scale is applicable to any language used 
on the European continent - not only Eng-
lish, but also German, Spanish and many oth-
ers. This scale was drawn up by the Europe-
an Council in 1990 for languages, in order to 
ensure clearer proficiency assessments for 
candidates applying for seats in education-

al institutions in the fields of research, teach-
ing or exchange, for example. The CEFR de-
scribes six reference levels for how well a 
person speaks and understands a language. 
English tests assessing proficiency levels are 
a requirement for anyone applying to study 
at universities abroad. The best known tests 
are IELTS, TOEFL and TOEIC.                           n

LANGUAGE KNOWLEDGE LEVELSThe desirable 
proficiency 
level for 
keeping pace 
with routine 
academic 
matters is C1

SKILLS
n	 Can understand and use familiar 

everyday expressions  
and very basic phrases.

n	 Can introduce oneself  
and others and can ask  
and answer questions  
about personal details.

n	 Can interact in a simple  
way provided the other  
person talks slowly.

SKILLS
n	 Can understand sentences and 

frequently used expressions 
related to areas of the most 
immediate relevance (e.g. personal 
and family information, shopping, 
geography, employment)

n	 Can communicate through  
short exchanges of information.

n	 Can describe aspects of one’s 
background and environment.

SKILLS
n	 Can understand the main points 

on matters found at work, school, 
leisure, etc.

n	 Can deal with most situations  
likely to arise while travelling in  
an area where English is spoken.

n	 Can produce simple texts  
on topics that are familiar  
or of personal interest.

n	 Can describe experiences  
and events, dreams, hopes, 
ambitions and opinions.

SKILLS
n	 Can understand the main  

ideas of complex texts on  
both concrete and abstract 
topics, Including technical 
discussions in one’s field.

n	 Can interact with some  
fluency and spontaneity  
that makes regular  
interaction effortless.

n	 Produce clear detailed  
texts on a wide range  
of subjects and  
explain viewpoints.

SKILLS
n	 Understand a wide range of 

demanding longer texts and 
recognise implicit meanings.

n	 Use language flexibly and effectively 
n	 Express ideas fluently  

and spontaneously.
n	 Produce clear, well-structured  

and detailed text on complex 
subjects, demonstrating the  
use of organisation standards, 
cohesion and articulate discourse.

SKILLS
n	 Easily understand virtually 

everything that is heard or read.
n	 Summarise information from 

different spoken and written 
sources, reconstructing  
arguments and accounts  
in a coherent presentation.

n	 Express themselves spontaneously, 
very fluently, and precisely, 
differentiating finer shades  
of meaning, even in more  
complex situations.

USES AND OBSERVATIONS
n	 Simple communications with  

other speakers of the language.
n	 Tourism in English-speaking 

countries.
 

USES AND OBSERVATIONS
n 	This level is rated as elementary, 

allowing simple basic needs  
to be conveyed.

n 	Allows socialisation with other 
speakers, but is not sufficient  
for academic studies  
or consuming most  
English-language media.

USES AND OBSERVATIONS
n	 This knowledge level still does  

not allow working or studying 
only in English.

n	 At work, it is possible to read 
reports and write simple emails 
of subjects in one’s field.

 

USES AND OBSERVATIONS
n	 This is the level of someone 

who speaks English confidently.
n	 It allows one to act 

independently in academic  
and professional settings, 
although with limitations 
 on nuance and precision.

USES AND OBSERVATIONS
n	 Allows independent action with reasonable 

precision on a variety of topics and in almost  
any situation, with no prior preparation.

n	 Ensures full functionality at work  
and in academic environments, with autonomy  
in a country where English is the native tongue.

USES AND OBSERVATIONS
n	 This is the level of someone 

who may be described as 
bilingual. It corresponds  
to the native level.

n	 Allows reading and writing 
on any subject, expressions 
with subtleties of emotions 
and opinions and active 
participation in any academic 
or professional context.

WHY IS POOR ENGLISH PROFICIENCY 
HOLDING BRAZILIANS BACK?
n	Students cannot follow classes in the UK, the USA and other places,  

where courses are taught in English.
n	The participation of Brazilian researchers in international cooperation projects 

is limited, and they are unable to write for scientific journals.
n	Specialists do not benefit to the maximum from international events.
n	Academics deal poorly with visits and meetings with staff members and students  

from other countries.
n	Professors and lecturers are unprepared at a reasonable level of English teaching.

!
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Furthermore, they must also write papers 
for journals, as well as international grant 
applications and research proposals. While 
academic staff feel responsible for their own 
progress in the specialised skills, a Language 
Department at the University must be able to 
advise and teach them in these areas. 

What are the essential steps  
for enhancing language skills  
among educators and students?
To some extent, the most important step is 
the University’s decision regarding its strat-
egy, expressed in the form of a language pol-
icy. At a more practical level, the most crucial 
initiative is the effort to enhance the skills of 
academic administrators, professors and lec-
turers, in order to ensure quality teaching and 
learning processes across the board. If I had 
to pick a single action, I would hire a highly 
qualified academic administrator with experi-
ence in designing, planning and implementing 
language programmes. When funding is tight, 
it often makes sense to invest in better lead-
ership, with sweeping impacts on staff quality 
and student outcomes.
 
What actions is the British  
Council putting into practice  
in order to improve English  
teaching at the global level?
The British Council works with governments, 
ministries and local authorities all over the 
world, producing reports on the status of 
languages in university systems such as those 
of Turkey and Ukraine, with lessons that can 
inspire others. These materials are accessible 
at no cost online (teachingenglish.org.uk). 
Additionally, Accreditation UK, which inspects 
and approves some forty University English 
Departments, has also issued reports and 
criteria through the internet.                                n

What are most effective alternatives 
for improving knowledge  
among university students  
and academic staff?
There are four levers: syllabi, teaching, as-
sessment and quality assurance. Let us look 
at each of them within the context of higher 
education in Brazil. Picking the right syllabus 
(based on specific student needs), educa-
tional goals and materials require qualified 
professionals who are specialised in this field. 
In teaching activities, having only a university 
degree and advanced language skills are not 
acceptable for teaching classes. This down-
grades English teachers who are endowed 
with a broad range of educational skills. The 
professional development platform Teaching 
for Success currently run by the British Coun-
cil encompasses twelve specific teaching 
practices for lecturers. 

The third lever is assessment, with a gen-
erally sparse expertise in this field. There is 
room for improvement in recording student 
progress and developing institutional profi-
ciency tests.

The final element is a management system 
that ensures quality teaching and learning 
processes. There are widely-known monitor-
ing and assessment criteria – such as those 
established by Accreditation UK – that can be 
adapted to any context.

For Brazilian universities,  
what should language policies  
focus on in order to spur  
internationalisation?
It is worthwhile to invest in academic staff 
members. Even if they do not teach classes 
directly, they probably use the English lan-
guage socially at international conferences or 
meetings, and they interact with multinational 
research project teams.

For John Knagg, Global  
Head of English for Education 
Systems at the British 
Council, proficiency for 
academic administrators, 
professors and lecturers 
is the first step for 
learning the English language. 

What grabs your attention the most 
about English language skills in Brazil?
The current situation reflects the size of the 
country, its geopolitics and geographical lo-
cation. The world’s third-largest nation has a 
massive but monolingual domestic market 
whose nearest trading partners speak Spanish. 
Much of its population has no need for Eng-
lish, in contrast to smaller European countries 
such as the Netherlands, Estonia and Greece, 
whose languages are not widely used. Only re-
cently has Brazil’s Ministry of Education (MEC) 
acknowledged English as a 21st-century skill 
that is vital for global engagement, by requiring 
English classes as part of its basic education 
system. High priority was assigned to teaching 
languages in school quite some time ago by 
countries such as Chile, Colombia and Uruguay. 

THE GLOBAL 
LANGUAGE
Challenge 

WHO IS 
JOHN KNAGG?
John Knagg is currently 
Global Head of English 
for Education Systems  
at the British Council.  
He runs programmes  
with education 
authorities and ministries 
all over the world.  
He also currently chairs 
Accreditation UK,  
a quality certification 
programme for 
institutions and 
universities in the UK 
that offers English 
courses. John Knagg 
was recently engaged 
in English Language 
Teaching (ELT) and 
English as a Medium 
of Instruction (EMI) 
projects at universities  
in South Korea, Turkey 
and the UK. He is a Fellow 
of the UK Academy of 
Social Sciences and 
sits on the Board of The 
International Research 
Foundation for  
English Language 
Education (TIRF).
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Analysing 
academic 
communities 
and goals 
help define 
a strategy

With over 207 million inhabitants, Brazil ranks 
fifth worldwide in terms of land mass and pop-
ulation. But only 5% of its citizens have some 
knowledge of English, according to a survey 
conducted by the British Council. Mandato-
ry English classes are newcomers to the coun-
try’s basic education system, with poorly-trained 
teachers and a somewhat ineffective learning 
process in schools. Pupils are already lagging 
behind as they enter university, with action re-
quired at this level in order to reverse the situa-
tion by devising language policies. 

According to Professor Bernard Spolsky, 
Director of the Language Policy Research Cen-
tre at Bar-Ilan University in Israel, a language 
policy consists of three interconnected com-
ponents: practicing languages used by the 
members of a linguistic community; the be-
liefs of its members about languages and the 
efforts of some of them to change these prac-
tices and beliefs.

“The strategies of each institution of higher 
education vary, but they are generally preceded 
by discussions and analyses of language knowl-

edge among students, lecturers and employees.
This is what occurred at the Federal Uni-

versity of Mato Grosso (UFMT), which joined 
the Languages without Frontiers initiative in 
2013 to become an application and language 
centre (NUCLI). “IsF tests have shown that ap-
proximately 60% of our community are at the 
A2 level”, declares Joíra Martins, International 
Partnerships Advisor of the International Rela-
tions Office at UFMT. She was involved in de-
signing the UFMT language policy, which en-
compasses the following dimensions:
1 •	Setting up a Language Centre
2 •	Institutionalisation of International  

Proficiency Tests
3 •	Expansion of teaching activities 

in additional languages
4 •	Capacity-building in additional  

languages among university employees
5 •	Institutional Communications 

in additional languages 
This proposal was followed by an analysis 

conducted by the University Council and, once 
approved, a Permanent Language Policy Com-
mittee will be set up as an advisory and deliber-
ative body, in order to propose and oversee the 
joint implementation of actions at higher tiers.

Other contexts require investments in spe-
cific policies. Simone Sarmento, at the NUCLI 
at the Federal University of Rio Grande do Sul 
(UFRGS), explains that the large number of Span-
ish-speaking exchange students spurred the in-
troduction of an online self-training course and 
a mobile telephone app to familiarise students 
with academic routines in Portuguese. Further-
more, NUCLI-UFRGS helps teachers willing to 
take their first steps in English as a Medium of In-
struction (EMI) by teaching subjects in English. 

Professor Sarmento helped draft a docu-
ment on language policy to guide universities, 
with inputs from ten specialists and six critical 
readers from all over Brazil, which will soon be 

available on the website (www.faubai.org.
br) of the Brazilian Association for Internation-
al Education (FAUBAI).

In order to bridge linguistic gaps in the ac-
ademic community of the state of Paraná, pro-
gramme Paraná Fala Inglês (“Paraná speaks 
English”) has been in place since 2014 with 
the participation of several universities, includ-
ing the Londrina State University (UEL) and the 
Federal University of Ponta Grossa (UFPG). “In 
addition to preparatory courses for the TOEFL 
iBT at the intermediate and post-intermediate 
levels, we have been running courses since 
2017 to foster the use of English in real-life 
contexts, such as academic English and oth-
ers for specific purposes”, says Larissa Giorda-
ni Schmitt, representative of the programme’s 
institutional coordinators.                                      n

policy
language 

A good
At FIEP, 

attendees  
take notes  

of a Seminar’s 
main ideas.
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taught contents

Marcelo Almeida

Source: FAUBAI’s Language Policy 
for the Internationalisation  

of Higher Education.
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Discussing language 
policies at the Universities 
during the World Seminar 

held in Salvador.

Key
Questions

The language needs of a university may be 
analysed on the basis of quantitative re-
searches and qualitative discussion groups 
or interviews. Listed below are questions rat-
ed as important by departments dealing with 
language policies, according to John Knagg, 
of the British Council. Knagg stresses that 
there is a diversity of university language 
policies available on the internet.

1	 Which are the university’s values  
and goals that are relevant 
for internationalisation? 

3	 What are the rights, duties  
and responsibilities of each group 
in terms of languages?

2	 Who are the main language 
policy stakeholders? 
For example: administrators,  
office and academic staff 
(current or future),  
students, research partners,  
employers and  
government entities. 

5	 Which language skills 
and levels are appropriate 
in each case? 

4	 Which languages must  
be either studied 
or included?
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The importance of academic research is quite clear, when it 
reflects improvements in products and services that impact 
on people in society. However, different universities and com-
panies have quite different discourses, intentions and speeds 
– in Brazil as well. This is where the challenge of bridging gaps 
between these two sets of actors appear, to ensure that they 
converge towards common interests. Joint creation is well 
worth the heavy ongoing investments allocated by research 
support foundations all over Brazil, which are firmly engaged in 
promoting innovation while spurring economic development.

INNOVATION FOR GROWTH   

(FCA), which was elected one of Brazil’s Top Ten 
most innovative companies by Forbes maga-
zine. Together with FCA engineers, students 
and lecturers from PUC-RJ will spend time at 
Coventry University to return home with ideas 
for making cars more sustainable. Coventry 
University also set up an Institute for Advanced 
Manufacturing and Engineering (AME) jointly 
with the Unipart Manufacturing Group - an in-
dustry from the Engineering field. “This is a col-
lege right there on the factory floor. Students 
are engaged in real-life projects and are tutored 
by engineers, meaning that as they prepare for 
their careers, they bring fresh life to company 
practices”, says Noon, stressing the employabil-
ity of these students: 100%.

The linkage between academic knowl-
edge and employability is not as direct in Bra-
zil. The 2017 Global University Employability 
Ranking by the Times Higher Education (THE) 
initiative indicates that the only Brazilian insti-
tution ranking among the Top 100 worldwide 
was the University of São Paulo (USP). In terms 
of impact, the University of Campinas (UNI-
CAMP) ranks first in Latin America.

What do students need? They need prospects 
for the future. And what do companies and in-
dustries need from recent graduates? That 
they think originally and are able to find crea-
tive solutions to their problems. These con-
cepts underpin links between several compa-
nies and Coventry University in the UK. 
“Through partnerships with universities and 
companies all over the world, exchanges of 
knowledge and views about local, regional and 
international relations have been very enrich-
ing for our researchers”, stresses Paul Noon, 
Vice-Chancellor for Entrepreneurship and In-
novation at this institution. Current projects un-
der way at Coventry University include devel-
oping services for the healthcare sector in 
Yorkshire; the automotive sector and utility ve-
hicles in Coventry and London; aviation and 
manufacturing in Indonesia and Brazil; and uni-
versity-industry cooperation in China and India.

 
Teaching on the factory floor 
One of the agreements with Brazil involves the 
Pontifical Catholic University from Rio de Janei-
ro (PUC-RJ) and Fiat Chrysler Automobiles 
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Paul Noon, from 
Coventry University: 
“We blend cooperative 
research, education  
and entrepreneurship.”

In the UK, Coventry University 
is investing in partnerships 
with companies and universities 
all over the world.



Hernan Chaimovich, 
Assistant Coordinator, 
São Paulo Research 
Foundation •
Fapesp

Universities 
qualifying leaders 
internationally 
nurture hubs of 
innovation and 
produce public 
policy makers.  
They boost  
national 
benchmarks,  
with clearer 
definitions  
of a country’s 
chances in a  
fast-moving, 
knowledge- 
based world.

INTERACTION
Extend interactions between 
the university and other sectors 
in Brazil’s National Science, 
Technology and Innovation System.

INNOVATION
Encourage and protect start-ups
 and innovative company projects
conducted through partnerships 
with UNICAMP researchers.

TECHNOLOGY
Implement actions 
that streamline technology 
and knowledge development 
and transfers

QUALIFICATION
Extend qualification 
opportunities
for UNICAMP 
students

R&D
Consolidate well-rounded 
back-office support 
structures for 
R&D activities

INCUBATION
Support pre-resident 
projects and 
start-up 
incubation

BRL 27.5 billion
allocated to research and development

BRL 15.73 billion 
companies

BRL 6.26 billion  
State Government

BRL 4.86 billion  
Federal Government
BRL 0.66 billion  

private institutions of higher education

57,2% 22,7% 17,7% 2,4%
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RESEARCHERS AND INVESTMENTS
IN THE STATE OF SÃO PAULO

“Innovation was crucial for good perfor-
mance in this ranking, and this is related to the 
stance adopted by UNICAMP, which has built up 
partnerships with the business sector ever since 
it was first established in the 1960s. We set up 
new procedures in order to streamline negotia-
tions, which became benchmarks for this type of 
interaction with the industry”, affirms Vanessa 
Sensato, Communications Manager of Inova, the 
UNICAMP innovation agency. This university is 
Brazil’s second largest patent holder and runs 
over thirty research projects per year with private 
companies. Such entrepreneurship is buttressed 
by actions, such as business model competitions, 
subjects focused on this field and the existence 
of the UNICAMP Technology-Based Company 
Incubator (INCAMP), set up in 2001. International 
partnerships such as the one with the University 
of Cambridge Enterprise (the technology transfer 
office at the University of Cambridge in the UK) 
underpins exchanges and courses both for lec-
turers and students. Global brands such as Mo-
torola, Samsung and Lenovo today have their 
own Research and Development laboratories in 

Campinas, a city located in the state of São Paulo.
The São Paulo State Science and Technolo-

gy System, which encompasses federal, state 
and municipal universities, as well as private uni-
versities, colleges and technical and vocational 
schools, is particularly privileged (see the follow-
ing table). “Brazil’s scientific output is still mid-
dling. One way of enhancing its quality and 
boosting its relevance for the economy is inter-
nationalisation”, urges Hernan Chaimovich, from 
the São Paulo Research Foundation (FAPESP). 
The vision of this Foundation is to turn the state 
of São Paulo into an internationally acknowl-
edged research hub. Similar foundations, such 
as FAPESC in the state of Santa Catarina, are also 
organising entrepreneurship programmes. Fol-
lowing in its footsteps is the Sinapse da Inovação 
programme for innovative entrepreneurship, 
which has already invested BRL 25 million in five 
editions, with 400 start-ups that created almost 
2,000 jobs and reported an annual turnover of 
BRL 150 million (over £31 million). This initiative 
is allowing academic knowledge to stimulate the 
economy of the state.                                            n
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with the incubator,  
start-ups building  

and Biofuels Innovation 
Laboratory.

Vanessa Sensato 
introduces the 
UNICAMP innovation
Agency at the 
Seminar in  
Belo Horizonte.

Pedro Silveira

43,200 
at institutions of higher education

27,900  
at companies

3,100  
in federal, state

 and private  
research institutes

74,000 researchers

INOVAÇÃO



Brazil is a country rife with regional, ethnic, racial, social and eco-
nomic inequalities, in addition to unequal opportunities for peo-
ple with special needs and non-mainstream sexual preferences. 
In the field of education, all these problems are painfully appar-
ent. “Higher education in Brazil has always been elitist”, says Ma-
ria Clorinda Fioravanti, Vice-President for Research and Innova-
tion, from the Chancellor’s Office for Research and Innovation 
at the Federal University of Goiás (UFG). In Scotland, the interna-
tionalisation of the University of Glasgow is fostering social inclu-
sion with positive results in terms of higher education rankings. 

EQUALITY AND INCLUSION
Fernando Vivas

Striving to iron out inequalities, Brazil intro-
duced a university entrance quota system by 
enacting Law Nº 12,711/2012. In addition to 
reserving places in undergraduate courses 
for candidates from underprivileged groups 
(based on racial or social criteria), other inclu-
sionary actions are under way, including a stu-
dent grant and loan policy to cover university 
fees. This quota system encompasses mainly 
federal and state institutions. A delicate issue 
that has been raised over time is the impact of 
this system on educational excellence: for in-
stance, could attendance by underprivileged 
or handicapped students have negative ef-
fects in terms of education quality?

A publication exploring inclusion policies 
in higher education entitled “Inclusion policies 
in higher education: An evaluation of student 
performance based on the ENADE exams from 
2012 to 2014” (published in Portuguese in 
2017) discloses that:

n	 there is no practical difference between 
the knowledge of quota students and 
their classmates by the end of the course.

n	 there is no difference between quota 
students for racial or social reasons  
and their classmates.

n	 there is no difference between quota 
students and their middle-class colleagues 
in specific knowledge tests.

n	 at the end of undergraduate  
courses, there is no difference  
between students granted loans through 
the FIES student fund and those  
not receiving this benefit.

“The myth of quota student performance 
collapses when the gaps in their knowledge 
are remedied in the course of their studies”, 
explains Dr. Fioravanti.

Social inclusion is one of the priorities of 
the University of Glasgow, in Scotland, and is 

seamlessly aligned with its internationalisation 
process. In Glasgow, fellowships are under-
pinned by across-the-board ethical efforts. An 
example: eight Palestinian students from the Is-
lamic University of Gaza in Palestine entered a 
modern language studies programme in 2018, 
financed by Erasmus International. These two 
universities already had a research partnership. 
Hundreds of agreements of this type, together 
with strategies such as having an exclusive Di-
rector of Mobility, have attracted students from 
120 countries to this institution. The figures are 
impressive: only 60% of its graduates are Scot-
tish, with 55% of its postgraduate students be-
ing foreign. In 2017, the University of Glasgow 
ranked 19th among the world’s most interna-
tionalised universities, according to the Times 
Higher Education (THE) ranking. “International 
reputation counted as 25% of the score, which 
is why we did so well”, explains Rosa Greaves, 
International Director for Latin America. “Ap-
pearing in this ranking might seem just a mar-
keting ploy, but it provides visibility and attracts 
research financing, which benefits all our stu-
dents in the UK and abroad”, she notes.           n

Lázaro Cunha,  
General Director,  
Bahia State Research 
Foundation • FAPESB

Internationalisation 
is a one-way street 
that breathes fresh 
life into research and 
teaching activities. 
Racism, sexism 
and economic 
disadvantages  
cannot block 
development and 
opportunities in 
higher education.
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During the past few decades, Brazil started to 
become more visible among the world´s leading 
knowledge producers. Brazil recently ranked 15th 
among the top producers of scientific articles in-
dexed by the WebofScience© or Scopus© sys-
tems. But the visibility or impact of these papers 
has not kept pace with their increasing volumes.

For decades, almost half of the indexed pa-
pers produced in Brazil had at least one of their 
authors working at an educational institution in 
the state of São Paulo. At the same time, it is im-
portant to note that the visibility (impact) of pa-
pers with an author working in São Paulo has 
been significantly higher than the mean impact 
of works from Brazil.

Internationalisation implies the implemen-
tation of cooperation programmes that encom-
pass a wide variety of tools, including (but not ex-
clusively) researcher and student mobility. These 
programmes must necessarily encompass the 
possibility of financing research projects jointly 
conducted by Brazilian and foreign partners.

In brief, it may be concluded that the impact 
of Brazilian science and the number of scientists 
must grow, and growing with quality requires ac-
ademic governance at research universities. Bra-
zilian universities in Science must be linked to na-
tional boundaries, as science as a whole must al-
so respond to national demands, for which inter-
nationalisation and cooperation are essential.    n

ter of submitting to change strategies drawn 
up elsewhere, but rather of acknowledging that 
– as in the case of USP, for example – the uni-
versity has been concerned with the interna-
tionalisation of its students and faculty mem-
bers only very recently, together with impacts 
on its intellectual output.

In the US News and World Report ranking, 
USP, UFRJ and UNICAMP rank 1st, 3rd, and 5th 
respectively among the best in Latin Ameri-
ca. Globally, they rank 153rd, 338th and 344th 
respectively. Using different criteria, this sys-
tem placed USP at a relatively low position in 
the global ranking, due to factors such as its 
poor performance among the 1 to 10% most 
cited publications; a low impact of its publica-
tions; a low percentage of publications with in-
ternational collaborations; and a small number 
of books published by its academic staff. Fea-
tures considered to have positive effects gen-
erally refer to output volumes, citations or con-
ferences, while the internationalisation and im-
pact indicators point in the opposite direction.

These levels repeat themselves when com-
paring universities from different countries, 
such as USP in Brazil and Rutgers University in 
the USA. Low internationalisation, citation and 
foreign student indicators for USP largely ex-
plain the gap in the THE ranking between USP 
(201 – 250) and Rutgers University (123).

During the past  
few decades,  
Brazil started to 
become more 
visible among the 
world´s largest 
global knowledge 
producers.  
Brazil recently 
ranked 15th among  
the top producers 
of scientific papers 
indexed by the  
WebofScience© or 
Scopus© systems.

Hernan Chaimovich 
Professor Emeritus, Chemistry Institute, University of São Paulo 
(USP) and Assistant Coordinator, Scientific Department,  
São Paulo Research Foundation - FAPESP

A proposal for reflexive analysis on quality 
and equality in higher education in Brazil 

Levels of 
internationalisation

Where do Brazilian universities stand in in-
ternational rankings? I suggest looking 

at the criteria for some of these assessments, 
in order to understand the indicators underpin-
ning these rankings.

One of the most widely mentioned systems is 
the Times Higher Education (THE) ranking. It re-
cently published a list of universities based on the 
key criterion of graduate employability. The Uni-
versity of São Paulo (USP) was the only Brazilian 
institution ranked among the top 100 names. This 
ranking lists universities by their reputation, with 
USP ranked between the 91st and 100th places, 
in a group of the best from among the 1,102 in-
stitutions considered by the THE worldwide. Ac-
cording to the World’s Top 20 Project, the list of 
the most outstanding universities in Latin Amer-
ica includes the Federal University of São Paulo 
(UNIFESP), the Federal University of Rio de Janei-
ro (UFRJ) and the University of Campinas (UNI-
CAMP). This university ranking system is based 

on economic and social criteria.
When analysing positions, it is important to 

understand the criteria used by any particu-
lar system and observe which of these criteria 
specifically define the position of a particular 
university in the ranking. The University of São 
Paulo (USP) is placed between the 251st and 
300th positions in the 2018 THE World Univer-
sity Ranking. Its scores for teaching (53) and 
research (56) are significantly higher than its 
figures for criteria addressing the mean impact 
of the knowledge it produced (32), percentage 
investments from the industrial sector (38) or 
internationalisation (31).

Each ranking uses its specific criteria, and 
for this reason, institutional rankings may vary 
significantly among themselves.

However, a disaggregated analysis of rank-
ing criteria can indicate quite useful paths for 
discussing changes that may be convenient 
and appropriate in each case. This is not a mat-
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as state bureaus and the Brazilian diplomacy.
For institutions of higher education at the 

intermediate or initial stages of internationali-
sation, opportunities are multiplied by joining 
networks such as Zicosur Universitária and 
the Coimbra Group of Brazilian Universities 
(GCUB), in addition to direct contacts with 
foreign partners or international technical 
missions, such as those organised every year 
by ABRUEM, which enhance the visibility of all 
higher education institutions.

One thing is quite certain: institutions 
pursuing internationalisation processes are 
increasingly well qualified to obtain support 
from national development agencies and in-
ternational entities such as the British Council, 
which has issued specific tender announce-
ments for Capacity Building & Internation-
alisation for HE Programmes, and Capacity 
Building & Internationalisation for ABRUEM 
institutions, in partnership with ABRUEM, with 
the backing of research support foundations.

Internationalisation is a one-way street for 
higher education institutions in Brazil. The ear-
lier and more enthusiastically they can accept 
this process as a top priority for their institu-
tional development, the better qualified they 
will be in order to surmount challenges and 
seize opportunities, not seeking International-
isation as an end in itself, but rather as a means 
for deploying global knowledge and promoting 
local progress in many different ways.              n

Research Foundations and entities such as 
the British Council.

For institutions at a more advanced stage, 
the main challenges lie in firming up current 
partnerships, attracting new partners and in-
ternational students, stepping up investments, 
ensuring a more constant stream of actions 
and ensuring that such actions extend out to 
all levels, areas and segments of these institu-
tions. Challenges also include the internation-
alisation of syllabi and the implementation of 
language policies, which are crucial elements 
for comprehensive internationalisation. For in-
stitutions of higher education at the intermedi-
ate or even embryonic stages, challenges in-
clude establishing internationalisation policies 
and strategies, as well as the difficult task of 
identifying and attracting partner institutions.

This context is packed with countless stra-
tegic partnership opportunities. For more ad-
vanced institutions, these opportunities include 
linking with foreign groups of excellence in 
research, both driven by the internal process 
of seeking an international education, and by 
technological transfers resulting from applied 
research, thus improving the country’s compet-
itiveness and boosting regional development.

These opportunities are enhanced by 
strengthening the international relations sector, 
which can organise missions, prospect deals, 
spotlight actions, attract new partners and stu-
dents and involve other important players such 

Internationalisation 
is a one-way street 
for higher education 
institutions in Brazil.  
The earlier  
and more 
enthusiastically  
they can accept  
this process as a 
top priority for their 
own institutional 
development,  
the better qualified 
they will be in  
order to surmount 
challenges and  
seize opportunities.

Aldo Nelson Bona
UNICENTRO Chancellor and President  
of the Brazilian Association of State  
and Municipal University Chancellors (ABRUEM) 

Research and teaching partnerships could 
endow Brazil with a keener competitive  
edge while fostering regional development

A matter of strategy

The contributions of higher education in-
stitutions to the scientific, technological, 

cultural and economic development of Brazil 
have gone through many different phases. If 
the challenge in the mid-20th century was the 
horizontal expansion of the system, introduc-
ing undergraduate courses in a wide variety 
of fields, the 1980s saw a more intensive verti-
calisation of higher education, through actions 
undertaken jointly by these institutions and the 
Coordination for the Improvement of Higher 
Education Personnel (CAPES), as a vital actor 
for organizing and funding the Brazilian system.

Particularly noteworthy in this upsurge are 
the state and municipal institutions, in addition 
to the federal ones, and community and private 
higher education institutions. Gathered togeth-
er into the Brazilian Association of State and 
Municipal University Chancellors (ABRUEM), 
they are buttressing more democratic access 
to higher education, due to their broad reach in 
22 Brazilian states, particularly upstate regions 
not yet served by the Federal public system.

With 45 members and over 700,000 stu-
dents in more than 2,000 undergraduate 
courses (amounting to over 45% of public uni-
versity seats in Brazil), and over 1,700 master´s 
degree and doctorate courses, and account-
ing for almost half of Brazil´s scientific output, 
ABRUEM has played an important  role.

With Brazil´s postgraduate studies system 
firmly in place, the issue of internationalisation 
has been rated as a high priority by higher ed-
ucation institutions, bearing in mind their ac-
knowledgement that this is a necessary step for 
the progress of science, technology and edu-
cation on collaborative grounds, not only with 
institutions of excellence at the global level, but 
also others that are still in consolidation phase.

During this process, CAPES has once 
again been vital for understanding and sur-
mounting challenges, while seizing new op-
portunities for higher education institutions 
with different levels of internationalisation, 
supplementing and integrating with the roles 
played by other institutions, such as the State 
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partners requires careful administration. Rela-
tions must have a continuity, and staff mem-
bers must accept a role of ownership in these 
linkages, liaising closely with their main contrib-
utors, while understanding specific contexts 
and explicit challenges. We provide support for 
regular top-level delegations visiting Brazil, and 
work with contributors, alumni networks and 
local employees, in order to monitor the en-
tire sector. Special care is given to succession 
planning, ensuring that connections are not 
lost, while encouraging academic colleagues 
to develop strategic relationships. 

 It is also vital to uphold close associations 
with official agencies – such as the British 
Council – that are eager to see our coopera-
tive efforts prosper. We benefit tremendously 
from their expertise, perceptions and con-
tacts, as well as from the opportunities to in-
teract with visiting delegations. 

We are firmly convinced that research 
and education remain crucial elements in An-
glo-Brazilian relations, and we remain enthusi-
astically committed to the mission of working 
so that our ties to Brazil may flourish more and 
more over time.                                                     n

(which is relatively modest) has provided val-
uable support for high-priority areas and the 
upkeep of long-term cooperation initiatives. 
There is no doubt that fostering talents by in-
vesting in relations, experiments and experienc-
es with Brazilian partners is driving applications 
for large-scale external funding. Successful 
tenders often involve long-lasting partnerships 
with well-consolidated synergies and strong re-
search points that are complementary.

 Credibility and confidence nurtured by 
both sides over time are crucial for ensuring 
that researchers meet tight deadlines without 
adversely affecting scientific quality or goals. 
The best-developed cooperative research 
projects are also the most likely to attract 
state and federal funding agencies in Brazil. 

In addition to research projects, we also 
set up broad-based relationships that encom-
pass student mobility, cooperative teaching 
and learning initiatives, summer courses, work-
shops and double degree programmes.

We cultivate administrative links that un-
derpin connections at the institutional level, 
ensuring their efficacy. In order to continue on 
in this path, strategic engagement with foreign 

Networks and partnerships are moving 
steadily to the fore in internationalisation 

strategies. In both the UK and Brazil, economic 
and political uncertainties have stepped up the 
importance of long-term partnerships among 
universities. The University of Birmingham and 
the University of Nottingham have been conduct-
ing a joint strategy in Brazil since 2011, in parallel 
to their respective individual activities. This article 
explores what has worked well in this experience. 

There is not a single path capable of en-
suring successful partnerships. But there is not 
the slightest doubt that successful internation-
alisation initiatives basically start ‘at home’. To 
be a trustworthy international partner, it is vi-
tal for an institution to be quite clear about its 
strategic priorities, its strong research points, 
facilities and academic cooperation networks. 
Top-grade researchers will always find their 
own collaborating colleagues.

Thus, in order to play a role of leadership, 
a university must know why it should focus on 
specific research areas, and how they func-
tion at other locations.

Through partnerships with Brazilian re-
search centres and institutions, we obtained 

access to facilities, knowledge and opportuni-
ties that were simply not available elsewhere. 
More particularly, we were able to establish 
the first local UK presence at a major research 
centre in Brazil: the National Energy and Ma-
terials Research Centre (CNPEM) in Campinas, 
in the state of São Paulo. With this, Brazil be-
came the leading international partner of the 
Centre of Membrane Proteins and Receptors 
(COMPARE), which is the main company in the 
strategic alliance between the universities of 
Birmingham and Notthingham.

The identified partnership areas depend on 
appropriate support mechanisms, such as ini-
tial investment arrangements and progressive 
financing to promote competitive projects and 
create collaborative activity chains. 

To mention only a few examples: we run a fel-
lowship programme with one of Brazil’s leading 
universities, and we have dedicated cooperation 
and economic promotion activities through part-
nerships with Research Funds (FAPs), together 
with postgraduate grants counting with in-house 
funding and in cooperation with CAPES.

External funding sources are essential for 
large-scale projects. But in-house financing 
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The British Council hosts discussions 
on the internationalisation  
of Brazilian universities

cies and internationalisation plans.
Brazil’s institutions of higher education are 

clearly eager to boost their relevance on the 
global teaching and research stage, building up 
conditions and capabilities in partnership with 
their international counterparts, in order to un-
derstand the most strategic interventions and 
build internationalisation plans and processes.

Government funds in support of this agenda, 
especially those granted by the Coordination for 
the Improvement of Higher Education Personnel 
(CAPES), offer additional incentives to universities. 
The main beneficiaries of this upsurge in quality 
are the students who undertake research activi-
ties and produce output, who are graduating with 
better chances of entering the market and the 
globalised world. Bolstering these exchanges, 
identifying sustainable paths for consolidating 
strategic partnerships, developing policies and 
actions to enhance academic quality, and boost-
ing bilateral dialogues head up the list of the next 
steps to be taken, in preparation for the future.  n

By presenting successful cases studies and 
discussing the challenges and opportunities 
of internationalisation, the attendees of the 
Universities for the World seminars assessed 
good practices for surmounting hurdles at their 
institutions and pursuing effective outcomes in 
order to propel Brazilian education. As explains 
Diana Daste, British Council Senior Manager 
for Higher Education Projects and the Newton 
Fund, “Nationwide, we are discussing the es-
sence, processes and reasons of internationali-
sation. The British Council addressed key issues 
– the same ones presented in this publication”.

The targets of the seminars included barri-
ers such as poor English levels among profes-
sors, lecturers, students and staff members, 
and the lack of organisation and structure for 
welcoming foreign researchers and students, 
which have limited the participation of Brazil-
ians in collaborative research projects with 
foreign colleagues. Seminar attendees re-
flected on the construction of language poli-

for the future
Preparing

IN CONCLUSION
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